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“…resources that challenge every person to be the best they can be, not just in terms of salary or A grades, but in their relationships, their critical thinking, their argumentation and their search for truth.” 
Lat Blaylock, Editor of RE Today

This module relies on having done modules 1 and 2 (The Island) as well as modules 3, 4 and 5 (Naturalism & 

Supernaturalism, Free Will & Determinism and Freedom & Responsibility).

l Background InformationMost theists believe that God created humans with an immaterial (i.e. non-physical) aspect. This is often called the 

‘spirit’ or ‘soulg’. Most theists believe humans are distinctive, even among conscious creatures on earth, in being made 

in the ‘image and likeness of God’ (see Genesis 1:26). The soul is traditionally thought to explain aspects of human 

consciousness that cannot be explained in material terms. It is often suggested that these aspects include: conscious 

and self-conscious experiences; rational thinking in accord with logical principles; the ‘intentionalityg’ of thoughts; the 

capacity of beliefs to be ‘true’ or ‘false’; awareness of objective moral obligations and genuine moral responsibility.

The film The Island raises issues about human nature, worth and dignity with respect to the clones who are its central 

characters.

l Links to ConferenceThe Ethics in an Age of Science conference explores how a naturalistic worldviewg leads to a belief in physicalismg 

(i.e. that the mind is nothing but the brain). It also explores how and why most theists disagree with physicalism. On 

the principle that what something is affects how we should treat it, the conference suggests that our beliefs about the 

treatment of humans depend upon what sort of thing we believe a human to be.

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:Investigated, studied and interpreted significant ethical issues in relation to religious and non-religious beliefs 

••

about human natureReflected on these issues in the light of their own sense of personal identity and their wider worldview

••

g

Understood and used specialist vocabulary (e.g. ‘consciousness’, ‘soul

••

g’, ‘physicalismg’, ‘materialistg’ and 

‘counterintuitiveg’) to evaluate the power and limitations of religious language

Reflected on, expressed and justified their own opinions about human nature, while also considering 

••

the ethical implications of different beliefs about human nature, in light of their learning about religious, 

philosophical, moral and spiritual questions about human beings

Module 6
What is a Human? Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.
Please note: This material is only to be used in conjunction with Ethics in an Age of Science in the same academic year as the school has had this conference.

Lesson Plan
Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15 mins

Hand out the Stimulus Material and give students time to read it   

5 mins

••

Have a class discussion using some or all of the Discussion Questions 
20 mins

••

Use the Assessment of Learning activity and revisit the learning objectives 
20 mins

••

Merrick: Everything we expose them to: their programs, their cartoons, books, the games they play, are 

designed to manage aggression and reinforce simple social skills. (The Island)Lincoln Six Echo: What’s God?McCord: You know when you want something really bad and you close your eyes & you wish for it? God’s 

the guy who ignores you. (The Island)
This module relies on having done modules 3, 4 and 5  (Naturalism & Supernaturalism, Free Will & Determinism and 

Freedom & Responsibility).

l Background Information
The way in which you interpret what you see, and even what you see in the first place, can be heavily influenced by 

your prior beliefs. For example, philosophers of science talk about the way in which a scientist sees a track in a bubble 

chamber as evidence for the existence of a subatomic particle only because they already believe a whole background 

theory about particle physics. Someone who didn’t know anything about particle physics would only see a line of 

bubbles. In this way, observations can be ‘theory laden’.

The film The Island opens by showing us a society of people with a view of the world (i.e. that it is slowly recovering from 

some ecological disaster and that they are the last survivors of humanity) that is an illusion foisted on them by an evil 

corporation.

l Links to Conference
The Ethics in an Age of Science conference incorporates several psychological games which illustrate how prior beliefs 

can affect the interpretation of our experiences.
l Learning Objectives (from the National Framework for RE)By the end of this module students will have:

Investigated significant religious, philosophical and ethical issues, including the study of religious and 

••

spiritual experience, in light of their own experience and commitments

Module 7
How do you  
see things? 
Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.
Please note: This material is only to be used in conjunction with Ethics in an Age of Science in the same academic year as the school has had this conference.

Lesson Plan
Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15 mins
Hand out the Stimulus Material and give students time to read it   

5 mins

••

Have a class discussion using some or all of the Discussion Questions 20 mins

••

Use the Assessment of Learning activity and revisit the learning objectives 20 mins

••

This module relies on having done modules 3, 4 and 5  (Naturalism & Supernaturalism, Free Will & Determinism and 

Freedom & Responsibility).

l Background Information

A worldviewg ‘can be expressed as a story or a set of presuppositions (assumptions that may be true, partially true or entirely 

false) which we hold (consciously or subconsciously, consistently or inconsistently) about the basic constitution of reality…’ 

[James W. Sire, The Universe Next Door, 4th edition, (IVP, 2004), p. 17.] Natural philosophyg developed into what we call 

‘science’ from the late medieval period under the influence of the theistic worldview. The early scientists held that God was 

a rational being who had created a rational universe and had made humans in his own image. These theological doctrines 

were taken to imply that nature behaved according to ‘laws’ laid down by its creator, and that humans could expect to 

understand something of the design of those laws (since both nature and the scientist came from the same rational source). 

However, since God has free will, it was also thought that the discovery of natural laws required observation of reality 

and not just arm-chair thinking (as had characterised ancient Greek thinking about the natural world). Once this scientific 

approach to nature had proven itself useful, non-theists appropriated science as a discipline whilst denying the theological 

doctrines which had given it birth. Today, some 40% of scientists continue to hold a theistic worldview, whilst some 60% do 

not. The difference between these scientists is primarily philosophical rather than scientific; it is a disagreement brought to 

the interpretation of science rather than one that grows out of science itself.

The film The Island features a group of scientists whose worldview understanding of people permits them to treat them as 

a commodity to be exploited for profit.

l Links to Conference

The Ethics in an Age of Science conference discusses the fact that equally eminent scientists working in the same field of 

science can agree about their science whilst disagreeing about their worldviewg – whether they believe in naturalismg 

(like Francis Crick – co-discoverer of the double helix structure of DNA) or Christianity (like Francis Collins – head of the 

human genome project).

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:

Studied a significant religious/philosophical issues (worldviews

••

g) 

Developed their understanding of the principle methods by which religions and spirituality are studied

••

relate their learning in religious education to the wider world

••

Module 8
Scientists have 

different worldviews 

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.

Please note: This material is only to be used in conjunction with Ethics in an Age of Science in the same academic year as the school has had this conference.

Lesson Plan
Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15 mins

Hand out the Stimulus Material and give students time to read it   
5 mins

••

Have a class discussion using some or all of the Discussion Questions 
20 mins

••

Use the Assessment of Learning activity and revisit the learning objectives 20 mins

••

‘It would be fitting if I was apprehended and punished. At least there would be some small sign of 

justice, some small measure of hope for the possibility of meaning’ – Chris Wilton in Match Point

This module relies on having done modules 3, 4 and 5  (Naturalism & Supernaturalism, Free Will & Determinism and 

Freedom & Responsibility).

l Background Information

Our legal system exists to enforce the law, but it does this by providing deterrence, a punishment that fits the crime, together 

with opportunities for restitution (i.e. making up for what has been done), reconciliation and for character reform. The idea 

that criminals deserve to suffer some form of fitting punishment has ancient roots in the concept of justice [cf. Christopher 

Townsend, An eye for an eye?, available from: www.jubilee-centre.org/document.php?id=16 ]. For example, if I steal £5 from 

you then I surely deserve to suffer a similar loss (i.e. a loss of at least £5). But the concept of punishment surely depends upon 

the idea that humans can be morally culpableg, or responsible and so blameworthy, for their actions. Those who reject the idea 

that humans have libertarian free willg inevitably call into question the whole concept of legal punishment.

The film The Island features greedy, criminal characters who (generally speaking) all get their ‘just deserts’ – Hollywood 

films tend to operate with a strong sense of justice.

l Links to Conference

The Ethics in an Age of Science conference  relates all the topics it discusses to a case study about a man on death row in 

America and ends with students making presentations explaining how they would react to the defence presented by this 

man’s lawyers.

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:

Investigated, studied and interpreted a significant ethical issue (crime and punishment)

••
Thought rigorously and presented coherent arguments about ethics and issues

••
Related their learning in religious education to the wider world

••
Developed critical enquiry skills that are useful in a wide range of careers and in adult life generally

••

Module 9

Crime and 

Punishment 

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.

Please note: This material is only to be used in conjunction with Ethics in an Age of Science in the same academic year as the school has had this conference.

Lesson Plan

Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15 mins

Hand out the Stimulus Material and give students time to read it   

5 mins

••

Have a class discussion using some or all of the Discussion Questions 
20 mins

••

Use the Assessment of Learning activity and revisit the learning objectives 
20 mins

••

‘Justice is about harmony, revenge is about you making yourself feel better’ – Rachel Dawes in Batman 

Begins

This module relies on having done modules 3, 4 and 5  (Naturalism & Supernaturalism, Free Will & Determinism and 

Freedom & Responsibility).

l Background Information

Forgiving is different to excusing. To excuse someone means believing that something wasn’t their fault, such that you’d 

be irrational if you punished them or let what they did interfere with your relationship. To forgive someone is to say that 

something was their fault, but that you will choose not to let what they did interfere with your relationship, although to do 

so wouldn’t be irrational. In other words, excusing means that although you recognise someone played a causal role in the 

coming about of a bad state of affairs, you accept that they didn’t culpably cause or refrain from preventing the bad event 

in question, and that they are therefore not blameworthy. On the other hand, forgiving requires that you first recognise that 

someone played a morally culpableg  role in causing something bad to happen, and that they are blameworthy.

A willingness to forgive (and, where appropriate, to excuse) is of course an essential part of mature and loving 

relationships. Forgiveness is a
 central concept in the Judeo-Christian religious tradition, especially God’s forgiveness of 

human wrongdoing.

l Links to Conference

The Ethics in an Age of Science conference examines the themes of moral and legal responsibility, a
nd how we should 

treat other people, in the light of worldviewg  beliefs and scientific evidence about biochemistry and behaviour.

l Learning Objectives (fro
m the National Framework for RE)

By the end of this module students will have:

Studied a significant religious and ethical issue (forgiveness) in the light of their own experience

•	
Developed their own values and attitudes in order to recognise their rights and responsibilities in light of 

•	
their learning about religion

Related their learning to the wider world, gaining a sense of personal autonomy in preparation for adult life

•	

Module 10

Forgiveness

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg  are listed in the Glossary.

Please note: This material is only to be used in conjunction with Ethics in an Age of Science in the same academic year as the school has had this conference.

Lesson Plan

Introduce the module using the Opening Activity and share the learning  

•	
objectives with the students 

15 mins

Hand out the Stimulus Material and give students tim
e to read it   

5 mins

•	
Have a class discussion using some or all of the Discussion Questions 

20 mins

•	
Use the Assessment of Learning activity and revisit th

e learning objectives 

20 mins

•	



N.B. This module relies on having watched The Constant Gardener.
l Background InformationThe film The Constant Gardener (Universal, 2005, certificate 15), which provides the background to some of this material, 

was the springboard for a charitable trust that seeks to impact the lives of the communities that live in the regions of 

Kenya where the film was set and shot.  The initial projects included the building of a secondary school in Loiyangalani 

and improving the water supply and sanitation in Kibera.  Because of the nature of the film’s story, and the impact of 

living and working within the community for a period, the filmmakers felt compelled to do something more than simply 

pay their location fee.  This module explores the relationship between personal experience and active involvement, using 

this as an example.

l Links to ConferenceThe President for a Day Experience is designed to enable students to recognise some of the challenges that face less 

economically developed countries (LEDCs)g and, in particular, how the poorest communities within those countries often 

suffer the consequences of decisions over which they have no control.  The conference also encourages students to reflect 

on how, after being confronted with this information in quite a direct and personal way, they might respond, and on what 

basis.

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:Investigated, studied and reflected upon a significant ethical issue (encountering, in an experiential way, 

••

some of the world’s poorest communities)
Related their learning to the wider world in assessing their own responsibility and attitudes as a direct 

••

consequence of this engagement, including its spiritual and religious aspects

Module 6
Exploring the Ethics of the FilmmakersTeacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.
Please note: This material is only to be used in conjunction with President for a Day Experience in the same academic year as the school has had this conference.

Lesson Plan
Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15mins

Hand out the Stimulus Material and give students time to read it   

5mins

••

Have a class discussion using some or all of the Discussion Questions 
20mins

••

Use the Assessment of Learning activity and revisit the learning objectives 
20mins

••

‘Is anybody out there?’ – Young Ellie in Contact
This module relies on having done modules 3 and 4 (Logical Fallacies and Rhetoric).

l Background InformationTheismg (Greek theoi = god) literally means ‘god-ism’ and refers to a belief in one or more deities. Theism may or may not 

take a religious form. It is possible for someone to believe in God without belonging to any particular religious tradition 

by virtue of being agnostic about all claims concerning divine revelation. Theism is often used as a shortened form of 

‘Monotheismg’, belief in one God who takes an active interest in ‘his’ creation. Monotheism is distinguished from ‘Deismg’ 

in that while the deist believes in a single creator God, the deist doesn’t believe that God takes an active interest in, or 

plays any active role within, the cosmos. Of course, rather than forming an ‘either/or’ set, monotheism and deism stand at 

either end of a spectrum of belief in one God, and are both types of theism in the broader sense of the term.

The film Contact includes a fair amount of discussion on the question of whether or not God exists.

l Links to ConferenceThe That’s a Good Argument conference ends with an assessment of learning in which students are asked to present 

arguments in defence of theismg, atheismg or either of two types of agnosticismg (i.e. ‘hard’ or ‘soft’ agnosticism).

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:
Investigated, studied and interpreted a significant religious and philosophical issue (theism

•	

g) in light of their 

own commitments Used specialist vocabulary to evaluate religious language

•	

Lesson Plan
Introduce the module using the Opening Activity and  

•	
share the learning objectives with the students 

15 mins

Hand out the Stimulus Material and give students time to read it   5 mins

•	

Have a class discussion using some or all of the  

•	
Discussion Questions 

20 mins

Use the Assessment of Learning activity and revisit  

•	
the learning objectives 

20 mins

Module 6
Theism
Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.
Please note: This material is only to be used in conjunction with That’s a Good Argument in the same academic year as the school has had this conference.

l Background Information
Christian responsibility for social justiceg is based on the belief that God created the world but then gave humanity the 

responsibility of managing it. The Old Testament part of the Bible – later reinforced by Jesus in the New Testament – gives 

specific instructions about caring and providing for the most vulnerable in society (at that time widows and orphans). The 

Bible clearly calls Christians to give to God’s work and many Christians give 10% of their income, following the principle 

of tithingg established in the Old Testament. In the New Testament Jesus specifically taught that his followers were not to 

prioritise money above God, and that love of money is the source of much evil (although not all evil, as is often misquoted; and 

notice that it is the love of money, rather than money itself, that is seen as the root of much evil). He also taught that whatever is 

done for those in need is done for God himself – a principle expressed and lived out by Mother Teresa.l Links to Conference
The President for a Day Experience explores the complex issue of responsibility for poverty in the developing world. It 

clearly demonstrates the extent to which countries are trapped in poverty, unable to alleviate its affects without the 

intervention and support of outside agencies and nations. However, it also shows how intervention can simply establish 

a cycle of dependency and therefore fail to provide a long term solution. The conference highlights the issue of the 

unpayable debt of the world’s poorest countries and the work of campaigns over the past decade aiming to cancel Third 

World debt. It challenges students to think about the ways in which they can be actively involved with some of the 

issues presented at the conference, and in the evaluation at the end of the conference they are asked specifically if the 

conference has left them wanting to get more involved in campaigns to end world poverty.l Learning Objectives (from the National Framework for RE)By the end of this module students will have:
Investigated, studied and interpreted significant religious issues (Christian attitudes towards wealth, money 

••

and the poor) in light of their own experience Evaluated the way these issues were expressed in the life of Mother Teresa

••

Reflected on and expressed their own opinions in light of their learning

••

Developed their own values and attitudes in order to recognise their rights and responsibilities with respect 

••

to their choices about use of money

Module 7
Responsibility  
for the Poor
Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.Please note: This material is only to be used in conjunction with President for a Day Experience in the same academic year as the school has had this conference.

Lesson Plan
Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15m
Hand out the Stimulus Material and give students time to read it   

5m

••

Have a class discussion using some or all of the Discussion Questions 
20m

••

Use the Assessment of Learning activity and revisit the learning objectives 20m

••

[In response to Ellie’s challenges to Palmer Joss to prove the existence of God] 
Palmer Joss: Did you love your father?  Ellie Arroway: What? Palmer Joss: Your dad. Did you love him?  Ellie Arroway: Yes, very much. 
Palmer Joss: Prove it.

– Contact
This module relies on having done modules 3 and 4 (Logical Fallacies and Rhetoric).l Background Information

Atheismg is the denial that the proposition ‘God exists’ is true. In recent years a distinction has evolved between 

traditional atheists and so-called ‘new atheists’, who might be described as being actively anti-theistic.The film Contact includes a fair amount of discussion on the question of whether or not God exists and whether humans 

are alone in a universe without God.

l Links to Conference
The That’s a Good Argument conference ends with an assessment of learning in which students are asked to present 

arguments in defence of theismg, atheismg or either of two types of agnosticismg (i.e. ‘hard’ or ‘soft’ agnosticism).l Learning Objectives (from the National Framework for RE)By the end of this module students will have:Investigated, studied and interpreted a significant religious and philosophical issue (atheism

•	

g) in light of their 

own commitments
Used specialist vocabulary to evaluate the power and limitations of religious language

•	

Reflected on, expressed and justified their own opinions in light of their learning

•	

Lesson Plan
Introduce the module using the Opening Activity and  

•	
share the learning objectives with the students 

15 mins
Hand out the Stimulus Material and give students time to read it   5 mins

•	

Have a class discussion using some or all of the  

•	
Discussion Questions 

20 mins
Use the Assessment of Learning activity and revisit  

•	
the learning objectives 

20  mins

Module 7

Atheism
Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.
Please note: This material is only to be used in conjunction with That’s a Good Argument in the same academic year as the school has had this conference.

l Background Information

Christians believe in a Creator God who gave humanity responsibility for the management of the world. The Bible is clear 

that Christians must be involved in social justiceg. The Old Testament – later reinforced by Jesus in the New Testament 

– gives specific instructions about caring and providing for the most vulnerable in society (at that time widows and 

orphans). The Old Testament established the practice of tithingg (giving 10%) to God. The principle of Christian giving is 

clearly reiterated in the New Testament, and although the amount is not specified, many Christians continue to give 10% 

of their income.

l Links to Conference

The President for a Day Experience aims to demonstrate the acute nature of poverty experienced by less economically 

developed countries (LEDCs)g. In the game, students make decisions that would affect an entire nation, but parallels 

are also drawn with decisions that are made on all levels, in the different roles of responsibility that we all have. The 

conference aims to demonstrate to students that we all base decisions on our beliefs and that those decisions affect others. 

It challenges students to reflect on the beliefs and values that are the basis for their choices.

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:

Investigated and interpreted a significant religious and ethical issue (the contribution lifestyle choices may 

••
make in causing and alleviating global poverty, and how lifestyle choices may be influenced by faith) in light 

of their own sense of identity, experience and commitments

Reflected on their own opinions in light of their learning about lifestyle choices influenced by faith 

••

Developed their own values and attitudes and recognised how these can be expressed through the choices 

••
they make 

Related their learning in religious education to the wider world, gaining a sense of personal autonomy in 

••
preparation for adult life

Module 8
Lifestyle – How and why 

Christians are Inspired to Change 

their Lifestyle to Benefit the Poor

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.

Please note: This material is only to be used in conjunction with President for a Day Experience in the same academic year as the school has had this conference.

Lesson Plan
Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15mins

Hand out the Stimulus Material and give students time to read it   
5mins

••

Have a class discussion using some or all of the Discussion Questions 
20mins

••

Use the Assessment of Learning activity and revisit the learning objectives 20mins

••

‘Science is the outcome of being prepared to live without certainty and therefore a mark of maturity. 

It embraces doubt and loose ends.’ – AC Grayling

This module relies on having done modules 3, 4 & 5 (Logical Fallacies, Rhetoric and Agnosticism).

l Background Information

The word agnosticismg comes from the negation of the ancient Greek term for knowledge (gnosis) and literally means 

“no-knowledge-ism”. Agnosticism is a term that can apply to any example of claimed ignorance, but it has a particularly 

prominent application in the theological field. Applied to religion, agnosticism is: ‘[t]he position that neither affirms belief 

in God (theismg) nor denies the existence of God (atheismg) but instead suspends judgement.’ [C. Stephen Evans, Pocket 

Dictionary of Apologetics & Philosophy of Religion, (Apollos, 2002), p. 8.] Agnosticism comes in two distinct forms: soft and 

hard. Soft theological agnosticism simply claims to have an absence of knowledge as to whether or not God exists (thus 

reserving judgment whilst keeping an open mind). Hard theological agnosticism makes the stronger claim that ‘no one can 

know’ whether God exists. [cf. www.reasons.org/tnrtb/2007/06/12/is-dogmatic-agnosticism-logically-self-defeating/ ]

l Links to Conference

The That’s a Good Argument conference ends with an assessment of learning in which students are asked to present 

arguments in defence of theismg, atheismg or either of two types of agnosticismg (i.e. ‘hard’ or ‘soft’ agnosticism).

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:

Investigated and studied a significant religious and philosophical issue (agnosticism

•	

g)

Thought rigorously and presented coherent arguments about beliefs 

•	

Reflected upon, expressed and justified their own opinions in the light of their study of religious and 

•	
philosophical questions

Module 8
Arguing  

for Agnosticism

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.

Please note: This material is only to be used in conjunction with That’s a Good Argument in the same academic year as the school has had this conference.

Lesson Plan

Introduce the module using the Opening Activity and  

•	
share the learning objectives with the students 

15 mins

Hand out the Stimulus Material and give students time to read it   5 mins

•	

Have a class discussion using some or all of the  

•	
Discussion Questions 

20 mins

Use the Assessment of Learning activity and revisit  

•	
the learning objectives 

20 mins

l Background Information

Concerns have been expressed in recent years about declining levels of political interest and participation in politics across 

the board, but especially among young people. A survey conducted in 2005 suggested that 51% of 18-24 year olds did not 

vote in the 2005 general election. Overall, electoral participation has declined sharply since 1992. The motivation for Christian 

involvement in politics stems from the Christian belief in a Creator God who gave humanity responsibility for the management 

of the world. Jesus charged his disciples, by example and instruction, with changing the world for the common good, as much 

as preparing for the next world. The Bible is clear that Christians must be involved in social justiceg. The Old Testament – later 

reinforced by Jesus in the New Testament – gives specific instructions about caring and providing for the most vulnerable in 

society (at that time widows and orphans). Historically, many reformers have often been Christians (for example, William 

Wilberforce, who was instrumental in the abolition of slavery in Britain).

l Links to Conference

One of the explicit aims of the President For a Day Experience is to raise students’ awareness and understanding of political 

procedures and processes, such as the work of select committees, parliamentary debate and voting. The conference also raises 

the issue of political apathy, especially among the young, and aims to inspire students to engage actively with the political 

process. The reflection questions at the end of the conference point out that Christians believe that God works through their 

actions, and the conference as a whole challenges students to reflect on the way their own beliefs and values affect the political 

decisions they may make in the future. During the conference the issue of corruption amongst politicians and decision makers 

is raised, and the impact this may have on those affected by their decisions.

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:

Investigated, studied and interpreted a significant religious issues (how faith may inspire political action) 

••

Reflected on, expressed and justified their own opinions in light of their learning about how beliefs and 

••
values can be expressed through active political involvement

Developed their own values and attitudes in order to recognise their rights and responsibilities related to political 

••
involvement and whether a decision not to fulfil this responsibility may impact on the rights of others 

Related their learning to the wider world

••

Module 9

Politics Inspired  

by Faith

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.

Please note: This material is only to be used in conjunction with President for a Day Experience in the same academic year as the school has had this conference.

Lesson Plan

Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15mins

Hand out the Stimulus Material and give students time to read it   

5mins

••

Have a class discussion using some or all of the Discussion Questions 
20mins

••

Use the Assessment of Learning activity and revisit the learning objectives 
20mins

••

‘So what’s more likely? That an all-powerful, mysterious God created the Universe, and decided not to give any proof of his existence? Or, 

that he simply doesn’t exist at all, and that we created him, so that we wouldn’t have to feel so small and alone?’ – Ellie Arroway in Contact

This module relies on having done modules 3 (Logical Fallacies), 4 (Rhetoric), 6 (Theism) and 7 (Atheism).

l Background Information

This unit looks at four areas of intellectual debate between theists and atheists relating to the question of God’s existence or 

non-existence: morality, cosmology, design and science.

The principle argument against the existence of God is ‘the problem of evil’. However, the reality of values (i.e. ‘good’ and 

’evil’) is also a main element in one of the major arguments for theism
g, namely ‘the moral argument’. In the field of cosmology, 

atheists rightly point out that belief in a merely material universe results in a simpler worldview than theism. Theists ask whether 

the worldview of naturalism
g is too simple (i.e. not adequate in explanatory terms). One standard way of raising this question 

surfaces in different versions of the cosmological argumentg.When it comes to the question of design, atheists generally allow 

that the universe looks like the product of design, but they present various arguments to the effect that this appearance is 

superficial and ultimately misleading. Many theists argue that the appearance of design in nature should not be considered to 

be misleading, but does in fact point to genuine intelligent designg. At a broader level of discussion, some atheists claim that 

scientific knowledge, or scientific ways of knowing, contradict or exclude religious beliefs. Others disagree.

In this unit, the quotations all note whether the quoted person is an atheist, agnostic or theist.

The film Contact includes a fair amount of discussion on the question of whether or not God exists and whether humans are 

alone in a universe without God. The film examines questions such as whether we can take someone’s report of an extra-

ordinary experience on trust, or whether we should demand empirical proof of their claim.

l Links to Conference

The That’s a Good Argument conference ends with an assessment of learning in which students are asked to present 

arguments in defence of theism, atheism
g or either of two types of agnosticism

g (i.e. ‘hard’ or ‘soft’ agnosticism).

l Learning Objectives (from the National Framework for RE)

By the end of this module students will have:

Investigated and studied a significant religious/philosophical issue (the existence God)

•	
Thought rigorously and presented coherent arguments about beliefs 

•	
Reflected upon, expressed and justified their own opinions in the light of their study of religious and 

•	
philosophical questions

Module 9

Arguing for Theism 

and Atheism

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg are listed in the Glossary.

Please note: This material is only to be used in conjunction with That’s a Good Argument in the same academic year as the school has had this conference.

Lesson Plan

Introduce the module using the Opening Activity and share the learning  

•	
objectives with the students 

15mins

Hand out the Stimulus Material and give students time to read it   

5mins

•	

Have a class discussion using some or all of the Discussion Questions 

20mins

•	

Use the Assessment of Learning activity and revisit the learning objectives 

20mins

•	

l Background Information

Much of the development work that takes place throughout the world is undertaken by faith based organisations. On 

top of that, many of the individuals who work in this field, whatever agency they represent, are motivated by their own 

faith commitment.  The UN have said that these groups who ‘play a key role in promoting development, … are the oldest 

social service providers humankind has known… [and provide] between 30 and 60 per cent of basic healthcare services 

in the developing world… [and] in some instances, health and education services offered by religious organisations are 

better than those of governments.’ – UN Press Release,  4th August 2009, available from: http://www.un.org/apps/news/

story.asp?NewsID=31673&Cr=unfpa&Cr1

This module takes a close look at one such organisation and enables students to consider its w
ork as an integral part of 

the belief system of those who founded it, and staff it to
day.

l Links to Conference

The President for a Day Experience itself has been produced with the help of a faith-based development agency 

(TearFund) and also highlights the work of Jubilee 2000 in bringing the world’s attention to the debt crisis a
t the end of 

the 20th  century.  As well as this, the conference encourages students generally to make the link between beliefs held and 

decisions made.  Students are also invited to consider how they might respond and, naturally, engaging in the work of a 

variety of different agencies may be a part of that personal response.

l Learning Objectives (fro
m the National Framework for RE)

By the end of this module students will have:

Investigated, studied and reflected on a significant issue (the impact of religious and spiritual ideas and 

••
beliefs on key ethical issues)

Reflected on, expressed and justified their own opinions in relation to the particular experience of a 

••
believing individual

Developed their own values, attitudes and behaviour in order to recognise their rights and responsibilities in 

••
light of their learning about religion

Related their learning to the wider world

••

Module 10

Development Work 

Inspired by Faith

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg  are listed in the Glossary.

Please note: This material is only to be used in conjunction with President for a Day Experience in the same academic year as the school has had this conference.
Lesson Plan

Introduce the module using the Opening Activity and share the learning  

••
objectives with the students 

15mins

Hand out the Stimulus Material and give students tim
e to read it   

5mins

••
Have a class discussion using some or all of the Discussion Questions 

20mins

••
Use the Assessment of Learning activity and revisit th

e learning objectives 

20mins

••

‘Our job was to select someone to speak for everybody. And I just couldn’t in good conscience vote for a person who doesn’t believe in God. 

Someone who honestly thinks the other ninety five percent of us suffer from some form of mass delusion.’ – Palmer Joss in Contact 

This module relies on having done modules 3 and 4 (Logical Fallacies and Rhetoric).

l Background Information

In a court of law we assume that a defendant is ‘in
nocent until proven guilty’. In the absence of evidence for someone’s guilt, 

we assume that they are not guilty; they don’t have to provide us with any positive evidence of their innocence, just as long 

as there is no evidence of their guilt or any purported evidence that has been presented against them has been undermined. 

Philosophers often discuss issu
es concerning the burden of proof. Given a particular truth claim or type of truth claim, who – if 

anyone – has the burden of proof?

In the film Contact Ellie Arroway has an extraordinary experience and finds it hard to convince her peers that it was real 

because they demand empirical evidence that she can’t give them (but not because it doesn’t exist…).

l Links to Conference

The That’s a Good Argument conference includes a discussion of the notion of the ‘burden of proof’ and applies this to 

the debate between theism
g , atheism

g  and agnosticism
g .

l Learning Objectives (fro
m the National Framework for RE)

By the end of this module students will have:

Thought rigorously and presented coherent and informed arguments about beliefs, ethics, values and issues, 

•	
drawing well-substantiated conclusions

Developed their understanding of the methods by which religious truth-claims are studied

•	

Used specialist vocabulary to reflect on, express and justify their own opinions in light of their study of 

•	
philosophical and moral questions

Developed skills of critical enquiry which are useful in a wide range of careers and in adult life generally

•	

Module 10

The Burden of Proof

Teacher’s Notes

See the general introductory notes for more information and ideas on how to run each part of the lesson. Remember that 

words marked like thisg  are listed in the Glossary.

Please note: This material is only to be used in conjunction with That’s a Good Argument in the same academic year as the school has had this conference.

Lesson Plan

Introduce the module using the Opening Activity and share the learning  

•	
objectives with the students 

15 mins

Hand out the Stimulus Material and give students tim
e to read it   

5 mins

•	
Have a class discussion using some or all of the Discussion Questions 

20 mins

•	
Use the Assessment of Learning activity and revisit th

e learning objectives 

20 mins

•	
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For current prices see www.damaris.org/schools/conferences

Only available by booking the President for a Day Experience – 
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